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[image: ]WHAT is peer exclusion?


Tip #1: Peer exclusion refers to situations when a student is being excluded from a peer group or activity.


School peer exclusion refers to situations in which a student or a group of students purposefully exclude another student from a joint activity (e.g., working conversation during a project or a play during a recess) or from a group (e.g., working team during a lesson or a group of students sitting together on a school bus).

Exclusion is common and covers a wide range of situations. Not all forms of exclusion necessitate teacher intervention. When evaluating peer exclusion, teachers consider the reasons why it happened and what negative consequences it could have. Some exclusion incidents do not deserve teacher intervention as they can be viewed as legitimate, are not intended to harm, and the targeted student has a capacity to cope with such a situation.       Example: An exclusion not deserving teacher intervention

Students who form a music band for a competition do not allow in a peer who wants to join the band, because he/she has much lower musical skills than the group members. They do not intend to harm the targeted student and the targeted student is a typically developing student who has a capacity to cope with stress, and most importantly is able to reach for social support from peers or parents.



WHEN to intervene?

Tip #2: Teachers should intervene when the exclusion is a form of discrimination or bullying.

Teacher intervention in classroom peer exclusion is needed when the exclusion is a form of discrimination or bullying.

Being discriminated by peer exclusion refers to being unfairly excluded from peer groups or activities based on group memberships, such as ethnicity, gender, sexual orientation, or religion, that are not relevant for the context. 
Example: Discrimination
After students are instructed to form working teams during a lesson, they do not allow a classmate to join the team, because they do not like that he/she has a homosexual orientation.



	

Being bullied by peer exclusion refers to being repeatedly excluded to be harmed and having limited options to defend oneself because there is more power on the side of the excluders (e.g., having more friends). Peer exclusion has been found to be the most common form of relational bullying. 
Example: Bullying

A student is repeatedly refused when attempting to join a group eating lunch or snacks in a cafeteria based on motivations of the excluders to make him/her feel miserable.




WHY to intervene?

Tip #3: Teacher intervention helps to stop the exclusion and reduce its negative consequences.

Being discriminated or bullied by peer exclusion frustrates the basic human needs for safety and belonging and can lead to lower self-esteem, higher academic disengagement, negative affect, and undesirable behavior. Defending oneself in such situations is often difficult as perpetrators of discrimination or bullying often have more friends or are perceived as more influential in the peer group.

Teacher intervention can help to stop the exclusion and reduce the negative consequences. Moreover, teacher intervention guides the excluders and witnesses to learn fair treatment of others and promotes inclusive peer environments in which students feel valued, safe, and motivated to cooperate.Research finding: Ethnicity

Teachers are aware of the wrongfulness of ethnic discrimination and its particularly negative impact on academic engagement. Minority ethnic students experience more discrimination and suffer more from its negative consequences than majority ethnic students. Positive teacher-student relationships are critical for discriminated students, as they help discriminated students to remain academically engaged.

Research finding: Gender

Teachers sometimes consider boys less vulnerable to being harmed by peer exclusion and less affected academically as a consequence of being excluded than girls. Moreover, adults in general tend to consider boys more independent in dealing with peer maltreatment and tend to intervene less often. However, both boys and girls who are excluded deserve high teacher support and can benefit from it.


HOW to intervene in peer exclusion?

Tip #4: Teachers can support the targets and communicate unacceptability of illegitimate exclusion.

Try to first understand the situation, the perspective of the targeted student, and the motivation of the excluders. Take advantage of talking to the students who were involved individually. Often, valuable information is provided by students who witnessed the incident. Key questions to consider are the following:

· Does the exclusion have illegitimate reasons?

· Is the exclusion likely to cause harm or is it intended to cause harm? 

If the answer is yes to either of these questions, provide social support to the targeted student and clearly communicate unacceptability of the exclusionary behavior. Strategy: Supporting the Targeted Student

Teacher social support to the targeted students can be emotional (e.g., listen carefully to what happened and express care) and instrumental (e.g., create opportunities for inclusion of the students in a friendly group). Make sure to meet with the targeted student individually at least once. If the incident is severe, meet also with his or her parents and get back to the student in the future to check if things are going well or if a similar incident has been repeated.


	
Strategy: Working with the Excluder/s

Teacher work with the excluders should include at least one face-to-face meeting, preferably with each excluder individually. Private talks are most effective as students are most willing to accept the arguments of the teacher. Depending on the severity of the incident teachers can also meet with parents of the excluders and use disciplinary sanctions. Follow your school policies regarding discrimination and bullying.

HOW to promote peer inclusion?

Tip #5: Teachers can actively discuss, encourage, and model inclusion.

· Encourage students to discuss and think through inclusion and exclusion.
Discuss classroom norms and outcomes of inclusive or exclusive behaviors in the classroom. Help students think through the perspective of an excluded person and come up with benefits of inclusion for the whole group. Group discussion should address behavioral norms, not specific students or incidents. On other occasions, talk about historical or hypothetical cases of illegitimate exclusion. Explore the experience of characters from history, movies, or books. 

· Provide students opportunities to include. 
Take advantage of cooperative learning. When creating groups, promote flexibility (so that students share a group with different students for different activities) and diversity (so that the groups include students with diverse gender, ethnic, or interest backgrounds). 

· Give positive feedback to inclusion and draw boundaries to exclusion.
Appreciate students’ inclusive and cooperative behaviors, such as inviting everybody to join a fun activity, good listening, helping, or sharing resources. Be explicit that inclusive behaviors are beneficial and that exclusionary behaviors based on illegitimate reasons or causing harm are inappropriate and unacceptable.

· Model inclusive actions and build positive teacher-student relations.
Model inclusive attitudes and behaviors by treating students fairly in your everyday interactions and including all students in core learning activities. It helps when students see that the teacher personally accepts every student and perceives something positive about his or her attitudes or behaviors.
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Teacher Classroom Resources:
Teaching Tolerance
https://www.tolerance.org
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